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INTRODUCTION 

 
 The role public schools have played in the shaping of ethics, morals, 
and character development in its students is reflected in history: 
 

1600’s -  Agencies such as schools, churches, and 
apprenticeships were enlisted to extend moral training beyond 
the home; 
 
1700’s – Public schools and the community played an 
increasing role in the development of students/ethical and 
moral training; 
 
1800’s – Ethical and moral training was now more formalized 
in the schools where such training was considered a vital 
mission; and, 
 
1900’s – Ethical and moral training lost its prominence in the 
early half, but regained its importance during the last 15 years 
of the century. 

 
 The need for the teaching of ethics is now well- established in the 
professional literature. 
 
 Reflecting a national trend towards the integration of “character 
education” – ethical, social-emotional and moral education of students – a 
committee of representatives from the school-community (students, 
parents, educators, citizens, and members of community and religious 
organizations or agencies) developed Dallastown’s Code of Ethics, 
adopted by the DASD Board of School Directors in April, 2006. 
 
 This guide outlines foundational principles, provides a framework, 
and includes resources for the integration of ethics into the curricula, 
activities, and culture of the Dallastown Area School District. 
 

January, 2007 
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Dallastown Area School District 
     Code of Ethics 
 
 

We, the Dallastown Area School District, believe our school 
community should strive to encourage in ourselves and others these 
values: 

 
 

• Respect   I will treat others the way I wish to be  
    treated. 

 
• Integrity   I will strive to do what is right, even when 

    no one is looking. 
 

• Responsibility  I will be accountable for my own choices  
    and actions. 

 
• Equality   I will appreciate the worth and rights of  

    others. 
 

• Compassion  I will show kindness and consideration to  
    everyone. 

 
• Non-judgmental I will honor the varying opinions and beliefs 

    of others. 
 

• Diversity   I will embrace with understanding the  
    changes and differences in all cultures. 
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DALLASTOWN’S VISION FOR THE TEACHING OF ETHICS: 
 
 To be a school district where core ethical values – a list of which 
were determined through a cross section of participants from the school 
community – are consistently taught, promoted, supported, and modeled 
by individuals and school-community organizations. 
 
 
GOALS FOR THE GUIDE: 
 

• To foster a common language for the teaching of ethics 
• To establish and maintain a framework for the teaching of ethics 
• To serve as a resource for classroom and school activities, lesson 

design, and infusion of ethics into school culture 
 
 
FOUR KEY STRATEGIES: 
 
 Based on the writings and research of Drs. Tom Lickons and Matt 
Davidson (http://wwwcortland.edu/character/highschools/) four key 
strategies are essential for successful integration of excellence and ethics 
for success in school, work, and beyond: 
 

I. A community that supports and challenges 
 

II. Self-Study by students 
 

III. Other study (famous people, heroes, community and school 
figures) 

 
IV. Public performances 
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4 KEY STRATEGIES 

 
I. A COMMUNITY THAT SUPPORTS AND CHALLENGES 

 
1) Create a classroom environment that is simultaneously supportive and demanding.  

Make the classroom safe for intellectual diversity, including the expression of 
unpopular or politically incorrect opinions.  Use instructional practices such as 
well-designed cooperative learning that hold all class members accountable for 
high levels of engagement.  In discussion of controversial material, require 
students to do the hard work of researching conflicting sides of any given issue 
so that multiple perspectives are fairly represented.  Don’t have students merely 
“clarify” their values, challenge them to develop more informed and principled 
ways of thinking. 

 
2) As a community of educators – teachers, coaches, counselors, principals – take a 

strong stand for integrity in all phases of school life.  In every academic course and 
co-curricular activity, discuss with students how any form of cheating detracts 
from their education, integrity and self-respect, and the reputation of the 
school.  Give students a leadership role in creating a school culture, including an 
honor code, where integrity is the norm. 

 
3) Create an orientation program for new students.  Have current students welcome 

incoming students, discuss school traditions and norms regarding academic 
work, co-curricular activities, and how people treat each other, help new 
students understand and commit to the school’s “way”. 

 
4) Create advisory groups whose members support and challenge each other to set 

and pursue goals related to performance character (how can we help each other 
do our best work?), moral character (how can we help each other develop 
positive relationships in all areas of our lives?), and the 8 strengths of character. 

 
II. SELF-STUDY 

 
1) Provide students with regular opportunities to self-assess and establish personal 

goals.  At strategic points throughout a course, have students reflect on 
particular character strengths required for success in that course (e.g. attention 
to detail, positive attitude, cooperation, perseverance, and courage), rate 
themselves on these strengths, and set goals for improvement. 

 
2) Help students use self-monitoring tools to gauge progress toward their goals.  Have 

students keep a record of steps taken to improve in a particular academic 
subject or strength of character.  Help them analyze their progress and revise 
their plans as needed. 

 
3) Have all students, ideally in their freshman year, create a personal mission 

statement.  Have them define the person they hope to be and their emerging life 
goals.  Have them consider performance character, such as goals they want to 
achieve, and moral character, including how they will make ethical decisions 
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and treat others.  Encourage them to continue to refine their mission statement 
throughout their high school years and beyond. 

 
4) Find time to have students regularly grapple with existential questions.  This can be 

done before class, at the end of class, at the beginning of the week, or at the end 
of the week through journal writing, essays, advisories, and other venues.  
Sample questions:  “What gives my life a sense of purpose?  “What is the 
meaning of life?”  “What is happiness?” 

 
 

III. OTHER STUDY 
 

1) In history and literature classes, discuss moral and performance character as shown 
by historical or literary figures.  Consider, “What made them great leaders?”  
“Was there a disparity between their performance character and moral 
character?”  In math and science classes, highlight the performance character 
and moral character issues embedded in the science content and reflected in the 
scientists themselves.  Study and discuss inventors and other entrepreneurs, 
considering aspects of their performance and moral character.  For example, 
“What character traits helped them achieve what they did?”  “What character 
flaws may have limited their contributions?” 

 
2) Invite people of exemplary work ethic from a variety of work settings (carpenters, 

factory technicians, lawyers, and business people) to discuss their work.  Ask, 
“What do you find satisfying?”  “How do you approach difficult tasks?”, and 
“What ethical issues do you face in the workplace?” 

 
3) Provide students with opportunities to shadow and interview persons at work.  Have 

students write up their findings and discuss them in small groups, analyzing the 
performance character and moral character qualities required for success in 
the areas of work observed.  Have them reflect on the alignment of their own 
character strengths with a given area of work (e.g., “What character strengths 
do I now possess that would help me succeed in this job?”  “What character 
strengths would I need to develop?”) 

 
4) Invite graduates to come back to the school.  Ask them to speak in classes and/or 

an assembly about their experiences and the role that performance character 
and moral character have played in their lives.  Help students become aware of 
the school’s rich social and intellectual capital. 

 
IV. PUBLIC PERFORMANCE 

 
1) Provide regular opportunities for students to make their schoolwork public – to 

peers, the whole school, and the wider community.  In classroom setting, cultivate 
the skills and dispositions necessary for giving and receiving constructive 
critique.  Coach students in how to present their work to classmates so that they 
describe the intended outcome (e.g. “Here’s what I was trying to do in this 
essay”), the process (e.g., “Here’s how I went about trying to achieve my desired 
outcome”), and the performance character qualities employed, strengthened, or 
in need of development (e.g., “I had good organization but found that I really 
need to work on maintaining a positive attitude when I run into a problem”) 
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2) Provide many and varied opportunities for students to engage in community service 
and service-learning.  Have students discuss and then work on developing not 
only the moral character qualities (e.g. empathy, compassion, justice, altruism) 
involved in service to others, but also the performance character qualities (e.g., 
organization, diligence, ingenuity, perseverance) required to do service well.  
Whenever possible, integrate academic investigation of the topic so that 
students understand their service within a larger social-political context.  For 
example, if students are working in a homeless shelter, study the political and 
economic dimensions of affordable housing. 

 
 

3) Use public competitions to develop the knowledge, motivation, and skills of 
performance character and moral character.  Teach students to view competitions 
(e.g., choral, art, athletic) as opportunities to be challenged – by fellow 
competitors and by the task itself – as they pursue their personal best.  
Regularly reflect with students regarding the risks of competition (e.g., cheating 
to win, lack of respect for fellow competitors, lowered self-esteem if one loses); 
discuss the strengths of character (e.g., humility, perseverance, diligence, focus 
on best effort rather than just the outcome) required for being a good 
competitor. 

 
4) Provide regular opportunities for simulated work or real work experiences.  Enable 

students to try their hand at different career opportunities and learn from 
experts in various fields.  Have students present an “exhibition” (original 
research or creative work) before a panel that includes community experts, 
perform a “mock trial” in front of trial lawyers; fix a community member’s car 
in the auto-tech shop; and so on. 
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These four keys can be creatively utilized in schools through activities 
such as: 
 

A. Goal Setting 
 

 
 

  
  
 
 
 
 
 
 
 

B. Student Reflection Form 
 

 
 

C. Trouble Shooting Card 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Answer all the following questions thoroughly and in complete 
sentences; making sure your writing is neat and legible. 
 

1. What is the reason for this detention? 
2. What choice did you make that led to this detention? 
3. What other choices did you have in this situation? 
4. If you are in a situation like this again, what choice will 

you make? 
5. Is there anything you need to do to make up for what 

happened? 

♦ What do you want to accomplish? 
♦  Current status 

 Self study 
♦  How will you get there? 

 Other study 
♦  What do you need to help you achieve your goal? 

 Community that supports and challenges 
♦  Sharing the goal & progress monitoring 

Making work public & community that 
 supports and challenges 

DESCRIBE THE SITUATION: 
 
What was happening? 
What were you doing:  What weren’t you doing? 
 
List 2 ways someone might consider what was happening was 
your fault: 
 

1. 2. 
 
List 2 ways to demonstrate responsibility for the situation 
described above: 
 

1. 2. 
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D. Recognition & Rewards         

 

 
 
 
 
 
 
E. Questions to Promote the 4 Keys 

 

 
 
 
 
 
 

F. Post-Project Self Study 
 

 
 
 
 
 
 
 
 
 
 
 

 

 
♦ Structure celebrations and rewards to include opportunity for 
further character development.    

    
♦ How did you approach the problem/question?                       
   What did you do first, second, third? 
♦ What was the most difficult part of the problem/question? 
♦ How did you push through?  
♦ What did you learn about yourself that can be applied to other      
    situations?      

♦ Three things I did well 
♦  Three things I’d do differently in the future 
♦  Math skills/knowledge I improved or gained through this            
project/activity 
♦  Performance character traits I improved through this 
project/activity 
♦  One way I might be able to use what I learned in the 
project/activity in the future 
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G. 4 Keys to Developing Performance and Moral Character 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    
1. Self-Study 

What are my tendencies?  What are my character 
strengths?  What are my areas for improvement? 
 

2. Other-Study 
What qualities do individuals of excellence possess?  
What values, habits, or skills can I model? 
 

3. Public Performance 
What opportunities can I utilize to display my work?  
What opportunities for competition can I utilize to test 
my growth? 
 

4. Community of Excellence that supports and challenges   
In what ways do my peers help to foster my personal 
growth and quality of my work? 
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WHY ETHICS AND SOCIAL-EMOTIONAL LEARNING  
IN DALLASTOWN AREA SCHOOL DISTRICT 

 
 

Social and emotional learning (SEL) plays a critical role in improving students’ academic 
performance.  A growing body of research evidence also links SEL to improved school attitudes, 
improved school climate, and positive student behavior.  In brief, enhanced social and emotional 
behaviors can enhance student success in school – and life. 
 
Many schools make efforts to provide a strong academic program and to provide social-emotional 
education.  Some of the skills and attitudes we collectively try to foster:  self-management; 
communication; responsible decision making; self-awareness; respect for self, others and the 
community.  We work toward developing a safe, caring and orderly environment conducive to 
student learning.  The relationships our faculty strive to have with students can be characterized as 
“caring and respectful,” with a commitment to help all students develop their academic potential 
through high expectations. 
 
We know that when students learn to self-manage their stress and motivations, and when they set 
goals and organize themselves, they do better in school.  We try to help them learn these skills; we 
also recognize and celebrate students who have mastered SEL skills, who show empathy for fellow 
students and others, and who help promote a positive school climate. 
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What is SEL? 
 
 

SEL – Social Emotional Learning – is the deliberate school-wide and classroom reinforcement of 
the following skills and attitudes: 
 
    self awareness 
    self discipline 
    self motivation 
    impulse control 
    persistence to task 
    empathy 
    social skills – courtesy, kindness, appreciation of diversity 
    communication 
    listening 
 
These skills and attitudes, meshed with the teaching of ethics strengthen the climate and culture of 
our schools. 
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SEL in the Classroom 
 

Recognizing Opportunities for Social and Emotional Learning 
 
Students learn social and emotional skills – in the classroom and via special school programs – 
through three elements:  example, experience, and reflection.  These varied modes of learning 
develop skills in distinct yet complimentary ways. 
 

• Example:  As a responsible adult and teacher, you are in an influential position to serve as a 
role model yourself each day, while also pointing to other role models who appear able to 
handle, in an intelligent and self-controlled manner, the conflicts that inevitably arise in life. 

 
• Experience:  Consider your curriculum.  Where and how is it possible to present students 

with opportunities for problem-solving, decision-making, and analysis? 
 

• Reflection:  On occasion, provide time for students to slow down and experience the 
importance of personal reflection as a means to making wiser choices in school and life.  If 
we don’t provide the time, some never take it. 

 
Principles to Remember 
 

• A “cookbook” approach to teaching emotional intelligence does not work.   
Teachers themselves design the most effective lessons for infusing their discipline with 
instruction in social and emotional learning. 

 
• The amount of time a teacher must spend outside the normal framework of their 

lessons should be minimal. 
The goal is not to change a science course into a course in emotional learning, but to use the 
content of the science class or some specific aspect of the scientific method to reinforce, on 
occasion, a specific principle of ethics, social, or emotional learning.  Plan occasional 
lessons and point to specific applications as they arise throughout the year.  Infuse this 
teaching into academic standards-based lessons and relate ethical dilemmas appropriate to 
academic content and students’ maturation levels. 

 
• The content of some academic disciplines lends itself more naturally than others to the 

application of social and emotional education. 
Teachers of any content area have occasions to emphasize, directly or indirectly, hallmarks 
of social and emotional intelligence, such as self-awareness, impulse control, persistence, 
and so forth. 

 
• The effort will be worthwhile. 

Students who learn to develop an awareness of how they feel, how others feel and how their 
behaviors affect others, become more able to calm down and think when confronted by 
challenging situations. 
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• The skills must be modeled as well as taught. 

 
• Think about class dynamics as well as class content. 

Explicit comments from the instructor on the roles and dynamics within group situations, or 
cooperative learning experiences, can prove helpful and educational to students. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
*Adapted from Pasi, Raymond J. (2001).  Higher Expectations:  Promoting 
Social Emotional Learning and Academic Achievement in Your School.  New 
York, New York:  Teachers College Press. 
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Ethics and SEL throughout the Disciplines 

 
 

The teaching of ethics and the use of SEL can take different forms within our classrooms depending 
on our subject area.  Whether using a teachable moment to reinforce one of the DASD “Code of 
Ethics” or specifically focusing on an ethics or SEL skill in a lesson, we are helping our students 
develop their emotional intelligences along with their intellectual abilities.  Listed below are ideas 
for how SEL can be used in different curricular areas (further resources are in Part II of the Guide). 
 

• Examine literary, historical or scientific problems that are both interesting and nuanced, in 
which an individual must choose between possible courses of action 

 
• When an appropriate occasion arises, refer to the DASD “Code of Ethics” 

 
• Teach how to give positive and negative feedback in peer review and group situations 

 
• Computer:  have students discuss with at least one peer the results of individual work and 

how to deal with the frustration of mastering a new software program or computer language 
 

• Social Studies:  help students gain multiple perspectives of events leading to problems, 
solutions taken, possible alternative approaches; what would happen next?. . . .different sub-
groups work on different facets of a problem; groups rejoin to arrive at solutions. . . discuss 
qualities of leaders and how they help or hinder them in reaching goals. . . use problem-
solving steps to address major dilemmas in historical periods 

 
• Arts:  provide many natural occasions to express emotions and examine them; practice 

constructive criticism – paying attention to respectfully sharing viewpoints and how 
criticism is given and received. . . use a multicultural approach to art appreciation. . . 
increase self-awareness through visual diaries 

 
• Counseling:  make use of tools such as Personal Electronic Portfolio to encourage students 

to take responsibility for self-monitoring 
 

• Mathematics:  help student develop awareness of the strategies they use when solving 
problems – what works and what does not. . . have students articulate how they solved a 
problem. . . teach students how to deal with distraction and the value of persistence in 
problem-solving 

 
• Foreign Language:  use language as a natural discipline for developing appreciation of 

empathy as a personal characteristic, enhancing and promoting multicultural understanding 
and appreciation of diversity. . . analyze stereotypes. . . promote self-control as a necessary 
skill in learning a new language 

 
• English:  point out and analyze ethical and SEL skills in literary characters. . . apply skills in 

writing. . . use peer editing in a respectful manner. . . emphasize tolerance in varied points of 
view during discussions 
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• Business:  teach and reinforce skills needed for effective group work, human relationship 
skills needed by managers. . . examine systematic approaches used in solving business 
problems, generalizing these approaches to life skills. . . .ethical dilemmas in business 
organizations, culture, and activities 

 
• Science:  use opportunities to draw connections between problem-solving in science (and 

the scientific method) and problem-solving in life. . . reinforce cooperative strategies 
required by lab partners. . . ethical dilemmas in the impact of scientific advances on society 
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Creating Learning Environments to Motivate and Challenge  

ALL Students 
 
 

• Learner-centered 
 

• Encourage academic confidence in every student 
 

• High mobility, flexible groupings 
 

• Provide tiered assignments 
 

• Allow compacting of instruction 
 

• Nurture questioning behavior 
 

• Provide varied resources 
 

• Encourage independence, risk-taking, creativity 
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Faculty – Generated TIPS for 
Motivating Unmotivated Students 

(Compiled from successful practices) 
 
 

Create a positive classroom environment 
 

• Welcome students as they come into the classroom and/or at the beginning of class. 
• Notice when students are absent by saying something like:  “We missed you yesterday.” 
• Show that you are interested in students – concerning both their school lives and their 

outside lives. 
• Show enthusiasm for your subject and for teaching. 
• Recognize differences in students’ learning styles and abilities. 
• Avoid ridicule of students and sarcasm. 
• Encourage students not to be intimidated by hard material and/or students who pick up 

material easily.  Tell students it is normal for learning of hard concepts to take time. 
• Notice students’ strengths and give them positive feedback whenever possible. 
• Use your “leverage” in a positive way – expressing disappointment or concern when work is 

not completed instead of indifference may be effective. 
 
Structure your course to help students be motivated 
 

• Vary your teaching methods as much as possible. 
• Use appropriate, concrete, and understandable examples in class. 
• Work on developing activities that will engage the students. 
• Remember good grades are not a motivating factor for all students. 
• Give students a variety of academically sound opportunities to improve their performance, 

particularly towards the end of a quarter when many students exhibit “the end of the quarter 
slowdown” syndrome. 

• Describe and model specifically how to study for your subject. 
• When possible, give students some choice in their assignments. 
• Identify the worst performing students early, and let then know individually you are there 

for extra help.  Try to get them to commit to specific dates to come in to meet with you.  
“Treating” this early can avoid students falling too far behind to ever get back on track – 
even if they want to. 
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Creating a Positive, Encouraging  
Classroom Climate 

 
Given our dual focus, we want all students to be academically challenged and to be respectful of 
themselves and others.  In our efforts to challenge our students to perform to the best of their 
abilities, sometimes our comments unintentionally have the opposite effect, demoralizing rather 
than encouraging.  Recent research on school connectedness in the United States has shown that 40-
60% of high school students do not feel that adults in their school care about their learning and them 
as individuals. 
 
Below are phrases used by staff members to encourage our students and comments they try to 
avoid: 
 

Encouraging Phrases 
 

• You have the ability to do this work! 
 

• Your grades do not reflect your 
capability – keep working 

 
• What can I do to help inspire you? 

 
• You’re so smart; you just need to do 

a little work to show off! 
 

• You are on to something! 
 

• Rarely tell a student that an answer is 
wrong – try to find at least one small 
thing to compliment. 

 
• I’ve seen you do it before.  I know 

you can do it now! 
 

• You can achieve anything you put 
your mind to do. 

 
• Your contributions in class are 

welcome and will be even more 
valuable with a little more time on 
homework tonight. 

 
• I appreciate all your effort despite 

the circumstances you are in. 
 
 

• I see you are working hard! 
 
• You make my job easy!  It’s a 

pleasure to have you in class. 
 

• What a smart cookie! 
 

• Everyone is great at something.  
What are you great at? 

 
• You never know until you try! 

 
• You are a leader with your friends.  

You can also be a leader in the 
classroom. 

 
• Your “I will” is more important than 

your IQ. 
 

• I’m so pleased with the way you 
think/write/interpret, etc. 

 
• Everyone tries at various levels from 

full effort to just getting by.  Success 
comes from doing what I know you 
can do. 

 
• Don’t be afraid of making a mistake.  

Often you learn more from being 
right than from being wrong. 
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Phrases to Avoid 

 
 

• You should have learned this last year. 
 

• This class is too hard for you.  You’ll never pass it. 
 

• What would your parents say? 
 

• You don’t work hard. 
 

• This is a gifted/honors/advanced class- you should know that already! 
 

• How many times have I answered this question? 
 

• You should never take an intensified or AP class. 
 

• You’re not college material. 
 

• Stop being lazy! 
 

• Avoid any comments that deal with intellectual ability 
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Part II  
 

  
 

 
 
 

INTEGRATION and INFUSION of 
ETHICS into the  

DALLASTOWN AREA SCHOOL 
DISTRICT CURRICULUM
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SECTION 1 
 

What Comprises the Teaching of Ethics? 
 
Ethics initiatives can be very modest, like one good teacher doing a few things right, or they can 
be very elaborate, involving everybody and everything in the school.   Dallastown Area School 
District has made the infusion and integration of ethics an “every teacher – every classroom – 
every subject” priority. 
 
The Holistic Approach 
 
The distinguishing features of the holistic model are: 
 

• Everything in the school is organized around the development of relationships between 
and among students, staff, and community. 

• The school is a caring community of learners in which there is a palpable bond 
connecting the students, the staff, and the school.  (see Build a Caring Community, 
below) 

• Social and emotional learning is emphasized as much as academic learning. 
• Cooperation and collaboration among students are emphasized over competition. 
• Values such as fairness, respect, and honesty are part of everyday lessons in and out of 

the classroom. 
• Students are given ample opportunities to practice moral behavior through activities such 

as service learning (see below). 
• Discipline and classroom management concentrate on problem-solving rather than 

rewards and punishments. 
• The teacher-centered classroom is enhanced by holding class meetings to build unity, 

establish norms, and solve problems. 
 
COMPONENTS: 
 

A. Building a Caring Community 
 

A “caring community” is one where everybody in the school – students, staff, and 
administration – treats everyone else with kindness and respect.  To accomplish such a 
goal, students will need to play an active role in shaping the culture and environment of 
the classroom, as well as of the school at large.  Here are some ways to make that happen. 
 

• Hold class meetings, in which students establish group goals, decide on rules of 
conduct, plan activities, and solve problems. 

• Have your students collaborate on academic tasks by working in cooperative 
learning groups.  Give them regular opportunities to plan and reflect on the ways 
they work together. 

• Organize a Buddies program in which younger and older students get together to 
work one-on-one on academic tasks and other kinds of activities. 

• Teach conflict resolution and other social skills so that students become skilled at 
resolving conflicts fairly and peacefully. 

 



 25

These strategies help students learn to establish and maintain positive relationships with 
others.  They also turn the school into a laboratory where students practice the kinds of 
roles, and cope with the kinds of challenges they will face in later life.1 
 

B. Teaching Ethics and Values Through the Curriculum 
 

The curriculum you are currently teaching is undoubtedly filled with opportunities to 
engage your students in thinking about character, ethics, and values.  For instance, when 
studying a novel, why not have the kids scrutinize the character of the characters?  What 
do you think you would have done if you were in his shoes?  What do your responses say 
about you?  Have you ever had to deal with a very difficult conflict in your life? 
 
In history classes students should not only learn what happened, they should be given an 
opportunity to make ethical judgments about historical dilemmas and outcomes.  History 
isn’t just a timeline of events; it’s about people making choices that affected other people.  
Those choices had ethical and moral dimensions, and often produced profound 
consequences.  Take, for instance, a unit on the Spanish inquisition, French Revolution, 
or the American civil rights movement.  You might ask:  Who were the people making 
those choices and what do you think about their actions?  Did they “do right”, or did they 
“do wrong?”  What kinds of values did these societies demonstrate?  What resulted from 
the ethics displayed in that society at that time? 
 
What about science?  We can explore the ethical issues about genetic testing or the use of 
animals in research.  And we can learn about scientists who have refused to conduct 
research to be used for purposes they didn’t approve of – like biological weapons.  And if 
we are really bold we can look at what happens when scientific findings conflict with 
religious beliefs or lead to politically dangerous conclusions. 
 
Apply this same lens to current events, movies, video games, and television programs, 
and there appear many ethical dilemmas.  In fact, the television program Numbers 
provides curricular links on its website.  According to the Character Education 
Partnership, “When teachers bring to the fore the character dimension of the curriculum, 
they enhance the relevance of subject matter to students’ natural interests and questions, 
and in the process, increase student engagement and achievement.”  How can you beat 
that? 
 

C. Class Discussions 
 

“The best forms of character education also involve students in honest, thoughtful 
discussion and reflection regarding the moral implications of what they see 
around them, what they are told, and what they personally do and experience.”2 
 

The benefits of a meaty, morally challenging classroom discussion are well-known.  
Properly facilitated by a teacher, discussions like these develop students’ critical thinking 
skills, provide a group bonding experience, and engage the students in deep, meaningful 
reflection about the kinds of people they are and want to be. 
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The students hunger for opportunities to discuss their thoughts, feelings, and beliefs.  
Teachers often employ two main discussion techniques:  1) the use of hypothetical 
situations, and 2) Socratic method.  These two techniques have resulted amazingly candid 
and wonderfully productive discussions in which students not only exercised moral 
reasoning (sometimes for the first time), they often came face to face with their own 
contradictions as well. 
 
Classic hypothetical questions include:  What would you do if you found a lost wallet, or 
suppose your best friend begged you to help him/her cheat on a test?  When a student’s 
ethical sense is in conflict with his/her desires, the discussion can really take off. 

 
   

For further guidance in conducting productive 
classroom discussions (including Socratic method), 

go to www.goodcharacter.com and click on 
“discussion techniques.” 

 
 

D. Service Learning 
 

Service learning is a powerful approach to teaching in which academic goals are 
accomplished through community service.  Service learning takes the kids well past 
merely performing the service – they also select it, plan it, and then reflect on their entire 
experience.  In addition to academic content, students reflect on their entire experience.  
In addition to academic content, students practice valuable practical skills like 
organizing, collaborating, and problem solving.  And they exercise such important 
character virtues as showing respect, taking responsibility, empathy, cooperation, 
citizenship, and persistence.  Service learning is, in a word, transformative. 
 
There are different kinds of service learning projects for all age levels.  A lot of them deal 
with community needs related to health, poverty, social issues, or the environment.  Other 
good service learning activities involve students helping other students through 
mentoring and peer or cross-age tutoring.  Here are some exemplary service learning 
projects: 
 

• Fourth graders at Strawberry Point School (Mill Valley, CA) collected $1,000 
from Halloween donations and mall shoppers for a UNICEF polio eradication 
program.  This year-long effort was tied in with science, health education, and 
geography. 

• Students at Marley Middle School (Glen Burnie, MD) learn how to determine 
acceptable water quality of the environment using surveys, observations, and test 
kits.  They then test, analyze, and observe wildlife at Marley Creek to create a 
plan of action to improve the creek’s water quality and wildlife habitat. 

• West Roxbury High School students (Boston, MA) do cross-school tutoring with 
elementary school Book buddies.  Working with young children, older students 
raise their own learning standards and learn by teaching.  Reflection Journals help 
them understand the mentoring experience.  A Literacy Poster Contest and a 
Teacher Shadowship Day open doors to literacy competencies and teaching as a 
career. 
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Please note – it is only when you involve the kids in planning and, especially, reflecting 
on their service, that you provide a complete service learning experience. 
 
   

For detailed instructions on how to implement service 
learning (as well as a list of project examples) visit 

www.goodcharacter.com and click on “service 
learning” 

 
E. Explicit Instruction in Ethics 

 
The direct approach is to teach it as a subject in itself, by creating specific character 
education lesson plans.  This approach is often organized around a list of specifically 
named virtues like respect, responsibility, integrity, etc., and typically involves the kids in 
reading, writing, discussing, role playing, and other kinds of activities that help them 
understand and apply these values.  Health classes lend themselves to explicit instruction, 
as to business, consumer sciences, and school-to-work sessions in the Career Pathways 
model used by Dallastown Area School District. 

 
   

For help in designing lesson plans for character 
education, visit www.goodcharacter.com and click on 

“teaching guides” 
 
 
Why Are We Teaching Ethics? 
 
This education helps schools create a safe, caring and inclusive learning environment for every 
student and supports academic development.  It fosters qualities that will help students be 
successful as citizens, in the workplace, and with the academic curriculum.  It lays the 
foundation to help students be successful in all of the goals we have for our public schools.  It is 
the common denominator that will help schools reach all of their goals.3  Adapted from:  Utah 
State Office of Education Character Education 
 
 
 
 
 
 

 
 
 

                                                 
1 Several of the points made in this section are taken from the article “What’s Right and Wrong in Character 
Education Today” by Eric Schaps, Esther F. Schaeffer, and Sanford N. McDonnell (Education Week On the Web, 
Sept. 12, 2001) 
2Eric Schaps, Esther F. Schaeffer, and Sanford N. McDonnell, op.cit. 
3 http://www.usoe.k12.ut.us/curr/char_ed/ 
 
Article adapted from David H. Elkind and Freddy Sweet, “Character Education” Live Wire Media (San Francisco, 
CA) 2004. 
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SECTION 2 
 
 

A. Teaching of Ethics:  General Ideas for the High School 
 

1. Emphasize non-controversial ways of teaching non-controversial values.4  For 
example, using the Six Pillars of Character. (The Six Pillars of Character are a 
service mark of the Character Counts @ Coalition, a project of the Josephson 
Institute of Ethics). 

2. Discuss/debate controversial issues using the Cooperative Learning model by 
Johnson and Johnson (Assignment, Planning, Advocacy, Position Switch, and 
Reaching Consensus).5 

3. a) Learn the facts about the controversial issue b) consider all points of view and 
identify assumptions behind the different viewpoints and values behind the 
assumptions, and c) research the backgrounds of the persons who held the different 
views.6 

4. Form a character team where students are chosen because of their character and 
leadership skills, one per advisory group from the same grade level.  These teens 
conduct ethics/character lessons. 

5. Form teams to develop lessons for each ethics trait.  Teams are made up of faculty, 
support staff, students, and community members. 

6. Reward high school students for positive acts of character. 
 
B.   Teaching of Ethics:  Ideas for Specific Classes 
 
Science 
         1.  Consider “socially responsible science education”.7 
         2.  Discuss what responsibilities a citizen has for water pollution, recycling, composting,  
   etc.? 
         3.  Check into the National Science Foundation’s in-service training on decision making   
   model with human genetics and bioethics.8 
         4.  Discuss why it is important to report experiments truthfully and the possible    
   consequences of untruthful reports. 
         5.  Discuss what responsibility each person has if a finding is not accurate. 
         6.  Make sure every person is treated with respect, caring, etc., when a topic/issue is  
   controversial.  
 
Math 

1. Write problems to reflect the Six Pillars.  Trustworthiness example:  Have students find 
the cost of a box of paper clips from an office supply catalog.  Calculate the cost to the 
company if each employee took home one box of paper clips, staples, etc. each month 
or quarter for a year. 

2. Trustworthiness:  Discuss the importance of trustworthiness when checking papers. 
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3. Respect:  Students survey students, faculty, and staff about respect in the school. 
Students then summarize data to report information gleaned.  (mean, mode, median; 
charts & graphs) 

4. Fairness:  Calculate the probability of winning the lottery.  Discuss the fairness of the 
fact that most who buy lottery tickets are low income. 

5. Fairness:  Make sure your grading scales, weighted grades, etc., are fair.  Initiate this 
discussion with students. 

6. Fairness:  Work with programs that calculate insurance rates:  for example, auto 
insurance for boys versus girls.  Discuss whether these rates are fair. 

7. Caring:  Calculate volunteer service hour records for a service organization. 
8. Caring:  Volunteer your math class to keep track of measurable progress of the school’s 

community service project.  For example, the number of pounds of food collected or 
glass recycled, etc. 

9. Citizenship:  work with counting votes and census numbers. 
 
English/Literature 

1. Consider using the Moral of the Story:  Literature, Values, and American Education, 
(New York:  Teachers College Press, 1982)9 

2. Use character quotes as prompts for writing assignments.10 
3. Read and discuss Aesop’s fables, including how they relate to the six Pillars and 

students’ daily lives. 
4. Discuss how plagiarism affects others. 
5. Add appropriate questions about the character of people in literature. 
6. Ask questions about the outcome of stories based on the moral decisions of characters 

in the literature. 
 
History/Social Sciences 

1. See “Integrating Ethics into History,” by Carol Nylen, Ethics in Education, 3 (March, 
1984)11 

2. Study an issue in its historical context, debate and resolve it – without knowing the 
actual outcome, and then after students reach their resolutions, look at decisions of 
historical figures involved and compare the merits of the two resolutions.12 

3. Discuss current political figures and character traits. 
4. Visit and review city council, county board, or state or national legislature debates and 

meetings.  How could the Six Pillars be applied to these decisions/debates? 
5. Read and analyze newspaper articles on current events.  Who are the stakeholders in the 

event?  What are the ethical implications (effects on the stakeholders)? 
6. Highlight the Pillars (character traits) shown by the individuals honored during national 

holidays (Columbus, Memorial Day, Veterans Day, Martin Luther King Jr. Day, 
Thanksgiving, etc.) 

7. Discuss or assign essays about the importance of each of the Six Pillars in a democracy. 
8. Research how laws and mores differ in different counties (e.g., laws about 

trustworthiness, respect, etc. 
9. Tie current events to negative and positive examples of the Six Pillars of Character. 
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Art, Music, Drama 
1. Tie all musical or drama performances with the Six Pillars of Character, e.g., provide 

explanation in the program of how character traits are portrayed. 
2. Ask students to identify songs that illustrate the Pillars.  Play those songs in class or 

report. 
3. Make sure selections/try-outs in fine arts are fair. 
4. Encourage responsibility in preparing for performances. 

 
Sports 

1. Discuss why rules are an important aspect of sports and games. 
2. Emphasize the Six Pillars of character as an important part of your team’s philosophy. 
3. Consider when an excused absence from practice is fair. 
4. Discuss examples found in recent sports games or athlete’s lives. 

 
Physical Education and Health 

1. Emphasize respect and responsibility for one’s body to help maintain health and fitness. 
2. Develop classroom rules that reflect the Six Pillars of Character. 
3. Utilize non-competitive games. 
4. Emphasize good sportsmanship for both player and spectators. 
5. Emphasize responsibility for personal health and fitness. 

 
Library 

1. Display the Six Pillars and establish a companion reading list for words of the week and 
the Six Pillars. 

2. Focus on ethics-related trade books or biographies. 
 
Work Force Preparation 

1. Stress how important a person of good character is to employers.  When invited to 
speak, ask employees to talk about the usefulness of good ethics in the work place. 

2. Stress how important being a person of good character is to specific jobs, including 
issues relating to: 

• Falsification of information or issued 
• Sex, age, disability, size, race, and other job discrimination 
• Hiring, firing, and promotion practices 
• Workplace language and jokes 
• Safety and health issues in the workplace 
• Sales and marketing practices 
• Falsifying expense reports 

3. Develop a resume based only on character traits. 
4. Examine Character at Work, National 4-H curriculum Collection, published by 

Colorado Extension, for 16-18 years olds. 
5. Use Workplace Ethics: Lessons to Strengthen Character, published by Louisiana 

Extension, for high school youth if you’re focusing on the Six Pillars of Character. 
6. Discuss patent laws and their fairness in entrepreneurship. 
7. Discuss how important each pillar is for building a strong family. 
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SECTION 3 
 

Pedagogy for Teaching Ethics:  A Summation 
 
Source:  http://www.iusd.k12.ca.us/curriculum/ethics/ 
 
Methods of Teaching Ethics 
 

• Telling/Exhorting 
◦ Lecturing/ Direct Teaching/Class presentations 
◦ Stories 

• Guided Reflection 
◦ Journals 
◦ sharing experiences & stories 

• Punishment/Reward 
• Example/Role Modeling 
• Structured Experiences 

◦ Role-playing 
◦ Problem-solving 
◦ Games 

• Discourse/Discussion 
 
Developmentally Appropriate Instruction 
 

• Elementary:  Concept formation; multiple examples; concrete; annual themes 
• Middle School:  Active; drama; service 
• High School:  Decision-making model; scenarios; dialogue; abstract 

 
Middle School 
 

• Activities 
◦ Drama 
◦ Service 

• Concept Application 
◦ Stakeholders 
◦ Identify values behind behavior 

 
Elementary Activities Around an Annual Theme 
 

• Slogans, affirmations 
• Poster, bulletin boards 
• Recognition cards, assemblies 
• Journals, essays, poetry, songs 
• Symbolic, ongoing activities 
• Direct instruction, discussion 
• Constant communication 
• Parent partnership 
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SECTION 4 
 
 

Ethics at Work:  Internet Resources 
 

• On-Line Lessons http://www.coe.uga.edu/workethic/ 
A ten day on-line instructional lessons/activities are designed for use in schools or 
training programs where people are being encouraged to appreciate the importance of 
work ethic, further develop their own work habits and attitudes, and improve 
employability skills. 

 
• Teaching Ethics in Public Schools http://www.iusd.k12.ca.us/curriculum/ethics 

Power Point presentation presented by Irvine Unified School District 
 

• Work Ethic Inventory http://www.coe.uga.edu/workethic 
Students answer 50 work ethic descriptors from the “Occupational Work Ethic 
Inventory” and/or Employability Skills Assessment that most accurately describes 
their strengths.  The score will provide information on interpersonal skills, initiative, 
and being dependable. 

 
• Youth to Work, U.S. Department of Labor 

http://www.osha.gov/SLTC/teenworkers/questions.html 
Assist America’s youth in preparing them to enter the workforce by addressing their 
rights and responsibilities.  Answers questions, “How many hours can a 14 year old 
work?” to “Does an employer have to give you a break in a four-hour shift?” 

 
• Whootie Owl’s Stories to Grow By http://hazel.forest.net/whootie/default.html 

Kid-approved collection of folk & fairy tales based on themes of human values.  
Click on “Folk and Fairy Tales from Around the World That Help Kids Grow.” 

 
• Students Learn Respect – Thanks to Good Manners!  

 http://www.education-world.com/a_curr/curr232.shtml 
Web resources for teaching respect and good manners through stories, poems, songs, 
games, biographies, lesson plans, and activities. 

 
• Students Talking About Respect, Inc.  http://www.starespect.org/ 

Students Talking About Respect, Inc. is a non-profit educational corporation 
dedicated to preventing hatred and violence among young people.  STAR Chapters 
provide a forum and a format for students to discuss respect, to develop respect for 
themselves and others, and to empower themselves to prevent hatred and violence in 
their school and community.  Students also plan and conduct “outreach programs” to 
bring the message of respect to people of other ages in their community. 

 
• The Random Acts of Kindness Foundation  http://www.actsofkindness.org/ 

“The Random Acts of Kindness Foundation inspires people to practice kindness and 
to ‘pass it on’ to others.”  Now there is a resource that will help you remember and 
even define ‘Acts of Kindness,’ all the while helping make clearer the importance of 
these acts.  You’ll have the opportunity to see what others in your area are doing.  



 34

There are kindness quotations, inspirational stories, a ‘Teacher’s Corner’ for ‘Shared 
Ideas,’ and ‘Resource Guides.’ 

 
• Teaching Respect for Native Peoples  

http://www.cynthialeitichsmith.com/TeachingRespect.htm 
Dos and don’ts of respect for Native American Indians. 
 


